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Within the broad context of revising the GEC, the topic of Insight Areas (IAs) developed through the work of several faculty committees. Below is a brief history of the context, process, and progress made thus far in exploring Insight Areas as a curricular option. At the end of this report is a table summarizing the number of potential IA courses currently being taught within ASC based on departmental responses received between April and September, 2008. 

1. CCI GEC Work Group 2006

In 2006, a CCI Work Group developed “A proposal for Framework of the GEC” (shaded below) in which Insight Areas were proposed.
A proposal for Framework of the GEC (June 2006)

The CCI voted to approve the following resolution: 9 yes, 0 opposed, 1 abstention

Introduction:

The CCI work group’s orientation in proposing reforms to the GEC focused on a general goal of integrating the various requirements in the general education model.  The group attempted to adhere to simplicity, transparency, and parsimony in the design and presentation of the program of study.  In the spirit of the McHale report as well as the reactions to it from the college curriculum committees and the CCI, the group centered its deliberations around student flexibility in the General Education Curriculum, ease of advisement, and a belief in the development of general knowledge and analytic abilities for our students through the established Skills and Breadth areas.  The work group noted that the curriculum has evolved since 1988, in part due to the changing nature of our undergraduate population, but also because of the evolving pedagogy that new generations of faculty scholars have brought to our institution in their development of our undergraduate curricular offerings in the ensuing 20 years since the present model was approved.  Faculty today, for instance, are much more likely to incorporate topics such as diversity into much of their teaching, and are more likely to broaden expectations for learning outcomes beyond traditional intellectual boundaries.  As an acknowledgement of these changes, the insight areas discussed below can be woven into the undergraduate comprehensive university experience, resulting in a general education model which no longer requires a check-list system for our students in these areas. [emphasis added] This significant curricular reform will require strong faculty commitment in order to be implemented. 

This proposal operates under the understanding that any budget decreases caused by enrollment fluctuations due to changes to the GEC will be buffered by the Provost.

The Buckeye Plan for Lifelong Learning*

(*Name is a suggestion for easy reference and is not necessarily permanent) 

The Buckeye Plan for Lifelong Learning (BPLL) is designed to prepare Ohio State Bachelor of Arts students for a fulfilling life of citizenship and learning by fostering the skills and knowledge necessary to attain this goal.  The BPLL meshes with courses in the student’s major and student-selected electives to constitute the basic requirements for graduation.

The BPLL is divided into two broad categories, Skills and Breadth.  Students choose from a variety of both introductory and upper division courses in each category to complete this portion of their education at Ohio State.

Through ongoing faculty oversight and individualized advising, the BPLL helps students develop critical thinking and analytical abilities while simultaneously establishing insight into the current diversity areas of the GEC, as well as written, oral, and visual expression, moral reasoning, and technological literacy. As a part of the Arts and Sciences Outcomes Assessment initiatives, over time each BPLL course will include in its syllabus a statement of goals and learning objectives relating to both the content area, as well as at least one insight area.  Syllabi for all courses will articulate the specific ways that the courses address both content and insight goals.  As a central advising aid for students in considering specific course work to satisfy their BPLL requirements, web-based resources will be developed to help them understand the goals and objectives of each course.  [Note: goals and objectives for Moral Reasoning, Visual Literacy, and Technological Literacy will need to be established by the CCI BPLL implementation committee.]

****
2. Faculty Senate Action on June 7, 2006
The BPLL was submitted to the Senate for approval as the basic B.A. GEC.  It was approved as amended from the Senate floor.  With respect to insight areas the crucial amendment is shown as item 9 on p. 6 of the minutes:

9) Amendment from the Floor – Amendment 3
 
Remove the proposal for “insight areas” from the Resolution so that the necessity of imposing it as an additional requirement in all GEC courses can be further considered, and also weighed against the system of explicitly designated courses and possible new thematic categories such as technology and moral reasoning [Amendment from the floor #3] 

The Senate then proceeded to:


a.  Call for a straw vote (not binding)
      i.      26, Yes; 3, No, 6, Abstain
      ii.      supported
b.  Discuss the amendment.       

c.  Vote
       i. Yes: 26; No: X [number not clearly determined, but majority voted in favor of amendment]; 

           Abstain: 2
      ii.  Motion approved


As a result of the amendment, the status quo structure of diversity courses was left unchanged, but there was a mandate to further consider possible structures and implementation methods for diversity and other thematic categories recommended in the McHale Report. 
3. GEC/Insight Area Panels 2007
Based on the Senate mandate for further consideration, in 2007 Panels on Diversity and Visual Literacy were asked to make recommendations with regard to broader GEC issues, including the possibility of IAs. A Diversity requirement has been a part of our GEC model since its inception (though specific required areas have evolved in the intervening years), and Visual Literacy was approved as a new GEC expectation during the McHale process.  Also, Panels were developed to investigate Moral Reasoning and Technological Literacy as potential IAs. These two areas were recommended by the McHale Committee, and were vetted as noted above. All four Panels were asked to examine the nature of these areas, associated learning objectives, and the best ways to integrate IAs into a revised GEC.  
The summaries below contain information pertinent to IAs and were developed from the most current Panel reports on file.  CCI discussions regarding the IAs also took place on 2/23/07, 4/1307, and 4/27/07. There is also data available on Insight Areas (or similar constructions) at peer institutions.
Diversity Panel 

The Task Force strongly believed that the goals and objectives for the Diversity Area are still relevant did not feel that the Diversity Requirement (DR) should be reduced or eliminated from the GEC.  The DR sends an important message that the university views learning about Diversity as a valuable component of a general education curriculum from which all college students can benefit. The zero-credit approach is an effective way to deliver diversity content in the GEC, mainstreaming it through several courses, and is, in fact, the most common approach to incorporating DRs in a general education curriculum among benchmark institutions. 

The Task Force believed that there are many courses offered on campus that contain a substantial diversity component but are not currently flagged as diversity courses.  This is problematic because it limits student options in fulfilling the DR and it preferences some courses with diversity content over others.  We recommend that the CCI or some other administrative body extend an invitation for expedited review for designation as a DR course to existing courses that have sufficient diversity content.  This action should ensure that Diversity learning outcomes are encouraged in existing GEC courses.

Additionally, we recommend an evaluation of all study abroad courses, as many of these courses are also likely rich in diversity content and it is unclear whether they are currently eligible to count as Diversity courses.

Visual Literacy Panel

The Special Panel for Creation of the Visual Literacy (VL) Component of the Insight Areas asserted that a contemporary liberal education should foster a knowledge and application of how to analyze, interpret and share, and/or communicate visually and create/compose visual materials.

To that end, each student must select a course that gives significant attention to developing VL with an emphasis on analysis and/or production of visual materials within a contextual framework. Any academic unit in the university can offer a VL component to a course. This requirement will not add credit hours to a student’s degree program. It should be possible for a student to select a designated (i.e. flagged) course form among the general education requirement courses, major courses, and electives (much like the Social Diversity Component in effect since 1988.)

Although such courses will be designed with these objectives in mind, a number of existing courses could potentially be adapted to satisfy these guidelines. Some academic units may offer special sections of existing courses that emphasize VL. [The report continues with specific questions proposals should address.]
Moral Reasoning Panel

After reviewing multiple sources and models beyond the McHale Committee Recommendations, the Moral Reasoning (MR) Panel concluded that the McHale Committee provided a good statement of the learning objectives of a moral reasoning component of a general education requirement (see MR Template, p.5). The panel saw no reason to tailor statements of learning objectives to different majors or colleges and recognized the possible need for different programs to pursue different approaches to achieving these broadly articulated objectives.

The panel rejected the option of creating a specific category for MR in the GEC. However, they also did not believe that a “suffusion throughout the curriculum” approach would achieve the stated learning objectives. Accordingly, the panel planned to recommend a “flagged course” approach, similar to that employed for the Diversity Experience requirement. The panel believed this approach would allow for student choice when satisfying the requirement. If adopted, such an approach would merit sufficient institutional incentives based on enrollment considerations to encourage departments to develop courses with sufficient MR content to acquire flagged status.

Technological Literacy Panel
The Technological Literacy (TL) Panel noted that understanding technology, i.e. having technological literacy, encompasses three interdependent dimensions – knowledge, ways of thinking and acting, and capabilities (Pearson G. and A.T. Young, 2002). Like literacy in other areas, the goal of technological literacy is to provide people with the tools to participate intelligently and thoughtfully in the world around them. Although the kinds of things a technologically literate person must know can vary from society to society and from era to era, they are consistent with the goals of an educated person as expressed by the Ohio State GEC model.

Specific programs may already meet some of the learning objectives of knowledge, ways of thinking and acting, and capabilities (see TL template, p.6). As such some programs may choose to focus on the application of technology and understanding of technological systems while others may focus on the implications of technology. Although certain capabilities may be assumed, all need to address ultimately being able to make informed judgments about technological risks and benefits.
The report then addressed two possible models designed to integrate TL into the existing GEC, including; Option A - the introduction of a “Technology” subcategory into the “Breadth Category”; and Option B - the introduction of a “Technology Category” as an additional main category in the GEC (Option B was preferred for B.S. students).
****

3. Insight Areas Template Ad-Hoc Committee 2007-08
In AU 07 and WI08, the panel chairs as part of an ad-hoc committee of the CCI created one-page templates for each of these categories.  In March 2007, the 5 templates (Diversity was split into 2) were sent to each department in ASC. 
Departments were asked to respond with the following information:

· a list of courses in your department that might be appropriately included in any of these areas
· a brief summary of each of the courses you include, in addition to responses to the template questions (abbreviated: How do the course objectives, readings, topics, and assignments fit with the objectives for the referenced Insight Area?)

In addition to the questions above, each template contained the following definitions, goals/rationale, and learning objectives as defined by the panels and ad-hoc template committee:
Diversity: Social Diversity in the U.S. Template Excerpt

Definition: A liberal education in a university in the United States should foster an understanding of American institutions and the pluralistic nature of American Society.  Only with such understanding can citizens appreciate the significance of diversity in our society and the importance of the values of tolerance and equality.
Goals/Rationale: Courses in social diversity will foster an understanding of the pluralistic nature of institutions, society, and culture in the United States.

Learning Objectives:  

A. Students should be able to describe the roles of such categories as race, gender, class, ethnicity and religion in the pluralistic institutions and cultures of the United States

B. Students should be able to recognize the role of social diversity in shaping their own attitudes and values regarding appreciation, tolerance, and equality of others

Diversity: International Issues Template Excerpt

Definition: A liberal education should foster an understanding of the world's nations, peoples and cultures and of their complex and dynamic interrelationship.  Only with such an understanding can Americans appreciate the increasingly interdependent world in which they live and the United States’ place and role in it.  

Goals/Rationale: International Issues coursework helps students become educated, productive, and principled citizens of their nation and an increasingly globalized world.  

Learning Objectives:  

A.  Students exhibit an understanding of some combination of political, economic, cultural, physical, and social differences in or among the world's nations, peoples and cultures outside the US.
B.  Students are able to describe, analyze and critically evaluate the roles of categories such as race, gender, class, ethnicity, national origin and religion as they relate to international/global institutions, issues, cultures and citizenship. 

C.  Students recognize the role of national and international diversity in shaping their own attitudes and values as global citizens. 

Visual Literacy Template Excerpt
Definition: Visual literacy implies the knowledge and application of how to analyze, interpret and share, and/or communicate visually and create/compose visual materials. 

Goals/Rationale: Courses with a component in visual literacy develop visual intelligence: the ability to analyze, interpret and share, and/or communicate visually and create/compose visual materials. Only with such an understanding can students appreciate the importance of having these skills and the significance visual literacy exerts in our lives.


Learning Objectives:

A.  Students demonstrate the ability to analyze, interpret and share, and/or communicate visually and create/compose visual materials.

B.
Students identify, understand, and critically analyze visual representations and materials in a larger context.  This could include aesthetic, cultural, economic, ethical, historical, legal, philosophical, psychological, social, and technological contexts.

Moral Reasoning Template Excerpt

Definition: The capacity for moral reasoning is the capacity for understanding and evaluating moral (and, more generally, normative) claims and moral (and normative) argumentation.  This understanding is fostered by an awareness of the traditions of thought concerning how moral questions are to be answered and by the explicit evaluation of diverse positions on controversial moral issues.

Goals/Rationale: The goal of a moral reasoning component of the curriculum is to provide for students both the theoretical background and the skills required to reflect on and evaluate normative claims.

Learning Objectives:

A.  Students display knowledge of important and recurrent questions of moral choice, value, and action

B.  Students understand the important traditions of thought and current debates that inform these questions

C.  Students learn to reflect and engage in rational debate about such matters as justice, fairness, obligation, honesty, citizenship, loyalty, courage, and personal responsibility.

Technological Literacy Template Excerpt

Definition: Technology is the process by which we modify nature and society using knowledge of science and engineering to create new ways to meet our needs and wants.  Technology comprises the entire system of people and organizations, knowledge, and processes that go into creating and operating technological devices and systems.


Goals/Rationale: The goals of courses on technological literacy are to provide people with the tools to participate intelligently and thoughtfully in the world around them.  Technological literacy encompasses three interdependent dimensions:  knowledge, ways of thinking and acting, and capabilities.
 
Learning Objectives

A. Knowledge, including recognizing the pervasiveness of technology in everyday life, some of the ways technology shapes human history and people shape technology, and that technologies entail risks; understanding basic technological/engineering concepts and terms; developing familiarity with the nature and limitations of the design process; appreciating that the development and use of technology involves trade-offs; and understanding that technology reflects the values and culture of society

B. Ways of Thinking and Acting, including asking pertinent questions regarding benefits and risks of technologies; seeking information and hands-on skills related to technologies; participating in decisions about the development and use of technology as appropriate; and applying basic mathematical concepts to make informed judgments about technological risks and benefits

****

4. Data Collected 2008

The chart below captures the information received to date on how many existing courses may fit into the IAs based on responses from departments and colleges.
	
	# of Depts.
responding
to request for info.
	# of courses for

Diversity

U.S.
	# of courses for

Diversity Int’l.
	# of courses for
Visual Literacy
	# of
courses for

Moral Reasoning
	# of courses for

Tech. Literacy

	BIO
	0
	0
	0


	0
	0
	0

	COTA
	1
	4
	0


	7
	0
	2

	HUMS
	12
	44
	329


	41
	114
	13

	MAPS
	0
	0
	0


	4
	0
	41

	SBS
	2
	5
	9


	4
	3
	7

	Interdisciplinary Programs
	0
	0
	0
	0
	0
	0

	TOTAL


	15
	53
	337
	56
	117
	63


7

